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Executive Summary

This report was written by youth with disabilities to share first-hand experiences, real-life impact, feelings and improvement ideas concerning the high school exit exam (a standardized test a student must pass to get a high school diploma), as well as standardized testing practices. This is a tool for states to use in improving their practices, for the Federal government to use in providing oversight and to evaluate testing impact and for advocates to ensure that individual rights are observed. Youth with Disabilities chose to speak out in this report to influence those in power to listen and act as allies in creating change.
Standardized testing began with the intention to support learning. However, this intention resulted in the creation of public and governmental policies which have led to massive human and civil rights violations for those with disabilities. [pg. 8 of full report]
The right for students with disabilities to go to school was gained in 1975 under the Individuals with Disabilities Education Act. Now, thirty-two [32] years later, youth with disabilities face a new level of segregation. Disabled students' hard work to pass every high school class may not matter if they do not pass the exit exam needed to receive a diploma. By the year 2012, students enrolled in high schools in 26 states [representing 74% of the Nation’s disabled student population] will face a new challenge of passing an exit exam in order to graduate.
 Students who fail these exit exams may not be able to attend most universities or compete in the job market without a high school diploma. 

Oftentimes the exit exam and the preparation and process for testing are not done in accordance with student’s rights.  Eighty percent [80%] of KASA Standardized Testing Questionnaire responders were not informed of any rights for accommodations, exam alternatives or appeal processes for denial of accommodations when taking the high school exit exam or other standardized tests [pg.13 of full report].  

The purpose of this report is to make recommendations from young people on what they think is the problem, how standardized testing has impacted people with disabilities historically and their ideas on how to improve test accessibility and knowledge of rights. 


About Kids As Self Advocates:

Kids As Self Advocates (KASA) is a national project created by youth with disabilities for youth.  KASA knows youth can make choices and advocate for themselves if they have the information and support they need.  KASA believes young people with disabilities will have control over their own lives and futures.  We will help make this happen by teaching youth about their rights, giving peer support and training, and changing the systems that affect our lives to include us. 
The entire process of this report was completed by young people with disabilities.   
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Standardized Testing and the Exit Exam 
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As of 2005, nineteen [19] states require a high school exit exam. These states are responsible for educating more than half [52%] of the U.S. population of public high school students with disabilities.
 The exit exam is a standardized test a high school student must pass in order to get a high school diploma. By the year 2012, students enrolled in high schools in 26 states [representing 74% of the nation’s disabled student population] will face a new challenge of passing an exit exam in order to graduate.
 

The right for students with disabilities to go to school was gained in 1975 under the Individuals with Disabilities Education Act. Now, only thirty-two [32] years later, we as youth with disabilities will face a new level of segregation. Even if we pass all classes every year of school, by failing one exam we are left segregated as non-high school graduates, unable to attend most universities and jobs which require at least a high school diploma. 

At a recent Kids As Self Advocates Task Force meeting, exit exams were all the young people could talk about. At ages 13-19, they are directly affected by the high school exit exam. We, the Task Force, decided to speak out on this issue by reaching out to other students with disabilities across the country, asking them to share their experiences, feelings and ideas for change about the high school exit exam. By developing a survey and collecting experiences from KASA membership and other young people with disabilities across the country, we gathered a broad range of input. We want to share these feelings and experiences, but, most of all, the ideas for solutions on improving a system that often does not the test the knowledge the student possesses or give the tests in an accessible manner. 

This report is written by young people with disabilities for lawmakers, educators, disability community advocates, parents and other young people with disabilities to educate them about our perspective, that of young people with disabilities, on standardized testing. We want to share the first-person impact, to show how we are falling through the cracks and recommend how to make things better. 

The History of Standardized Testing and How it Affects Youth with Disabilities Today 

There is a long and troubling history for people with disabilities and standardized testing. Standardized testing began as a way to sort people into their “proper” status in life. Cesare Lombroso, who in 1876 wrote “The Criminal Man”, believed that a criminal could be identified by assigned biological markers [physical differences of how a person looks]. In 1887 he added epilepsy to the list of physical traits [often traits that were a result of disability] as a “mark of criminality; he finally stated that almost every born criminal suffers from epilepsy to some degree”.
 Due to his work to link physical difference with criminality, people who were epileptic and other disabled people were targeted for eugenics [to be killed or kept from breeding]. Lombroso’s ideas were so accepted by society that they continue to appear in social attitudes today which encourage that people with disabilities should be segregated for their own “good” or for the “good” of the community. 


Testing was developed in 1904 to help identify children who were not keeping up with their peers in learning to get additional help. Alfred Binet, the father of IQ, originally wanted to figure out a way to measure skills in children. He put together tasks, assigned an age by which he thought youth should be able to do the tasks, and then created tests. 

H. H. Goddard learned about Binet’s scale and brought it to America for a totally different purpose. Goddard was the Director of Research at the Vineland Training School for Feeble-Minded Girls and Boys in New Jersey. The labels “idiots” and “imbeciles” already existed as labels for those people with disabilities who could not speak and those who could not learn to write, but Goddard added “moron” as a label for a person with a disability who was labeled as functioning between 8-12 years of age.  Goddard believed “intelligence [was] a single measurable entity”.
 He advocated for and ensured in his own institution that people classified as an idiot, imbecile or moron were kept segregated and not allowed to breed. “He attributed most undesirable behavior to inherited mental deficiency of the offenders. Their problems are caused not by stupidity per se, but by the link between deficient intelligence and immorality.”
 Goddard was the first to link high intelligence to being a good person. In his book, Goddard promotes institutionalization as an alternative for anyone measured as feeble-minded, where they can be forcibly sterilized, kept from breeding, and controlled.  Consider how hard disability advocates are working to change the institutional bias of federal programs, currently set up to pay for people with disabilities to live in nursing homes instead of in the community. Consider what villains in horror movies look like. This link between disability and criminality has lasted as a stereotype of disabled people [a social perception] into the present.

Goddard’s theory of intelligence as a “single measurable entity” has been disproved by numerous social and physical scientists, yet this theory is still in use today. One of its many outdated forms of measurement is the standardized test. 

Intelligence testing has contributed to some of the largest human rights violations against people with disabilities. People with disabilities have been labeled as criminals, forcibly sterilized [kept from having children] and unjustly imprisoned in institutions and nursing homes. The disability community has responded by fighting for dignity and choice. Currently eugenics laws [laws that make it legal to keep people with disabilities from having children and to be kept separated from society] still exist in some states, and large cross-disability organizations such as the National Council on Independent Living and ADAPT have made de-institutionalization their number one issue to advocate for across the nation. 

Although all young people, disabled and non-disabled, are being evaluated by standardized tests, the consequences for young people with disabilities are far greater. For us, the results of standardized testing as a measure of function, of what is “normal”, can justify segregation.  For us the impact of standardized tests does not end when we leave school. Testing affects where we can live, what we can do, and who can support us, and can create a complex dependency on government systems. 

Intelligence testing has been one of the historical links between disability and morality. This link, that disability is a sign that a person is immoral, someone who breaks laws and hurts other people, has now developed into a tool for control which limits equal access to life choices. It is incredibly important to acknowledge the unique circumstances that standardized tests have played in the history of the disability community. The disability community now works hard to teach society that being disabled is not bad. In the education system, we, young people with disabilities, our families and allies are now fighting to hold the system accountable to at least provide equal rights. Perhaps someday, disability will be viewed as just another way of being, and new creative options will be used to measure and support individual student learning. 

Young People with Disabilities and the Exit Exam

You are supposed to cram an entire life of instruction into one document that [is] completed in a matter of hours.  External variables are not taken into consideration when calculating the scores and because of this, they have very little practical meaning. – High school student from Missouri 

In the last 30 years, youth with disabilities have gained rights which now allow us to fight for educational equality in our current system. With the passage of the Individuals with Disabilities Education Act (IDEA) in 1975, students have gained the right to a free, appropriate, public education (FAPE) in the least restrictive environment. IDEA states students have the right to accommodations and to not be segregated in special education if they can participate in mainstream classes. However, even with the success of IDEA, young people with disabilities across the country have had very similar experiences facing barriers with standardized testing and “exit exams”.        

Eighty percent [80%] of the young people with disabilities who responded to the KASA Standardized Testing Questionnaire (see appendix A) were not informed of accommodations available for taking high school exit exams or other standardized tests. For the twenty percent [20%] who did receive information about accommodations, this information was inconsistent in who it was received from, varying from parents to social workers, occupational therapists, guidance counselors and from research on the internet. The information students got from these sources was also inconsistent and unclear in what accommodations a student could ask for and the process of how to request accommodations, and there was often little to no information on an appeal process. 

In The Words of the High School Student Being Tested

Question:

What are the problems with standardized testing?

[Standardized testing is] Absolutely unfair!!  In our state, it is keeping most youth with disabilities from getting a diploma. One problem is that they (administrators) don’t really want kids with special needs taking the tests to begin with, because that will "mess up" the results for that particular teacher, school, system, etc. Also, the list of accommodations is so limited in our state that many students don't have adequate support to take the tests. - High school student from Alabama

The norms are not based on people with disabilities.  Some questions on standardized tests even assume an able-body majority based perspective.  I think that this population [people with disabilities] needs to be considered not only while writing/compiling tests but also during the actions/consequences that follow [in response to the results].  Timed tests can especially be challenging for people with certain disabilities that can make the task of writing quickly a challenge.  While accommodations may be available, they almost always rely on the student to take the initiative to ask for them.  Students may not know these accommodations exist or they may be embarrassed to stop the test in the middle of the opening instructions. - High school student from Florida

I think that the standardized testing discriminates against all disabled students. They are "standardized" tests, not tests that have been conformed to each individual person's way of learning.  Not everyone learns the same way… - High school student from Indiana 
Some of the questions are not fair to people who are visually impaired. We have trouble visualizing images. - High school student from Texas

I think they do a disservice to everyone, whether you have a disability or not because there is no real educating going on in the classroom, teaching is no longer an art.  Teachers are told exactly how to present information and there is no time to go over things when pupils don't understand them.  There is no more creativity in the classroom.

It expects all students to fit into a cookie cutter mold and doesn't take differences, including cultural differences, into account. - High school student from Louisiana 
Most young people expressed anger, frustration and despair in answering this question. There is no central place, person, etc. we can go to learn about accommodations, and many young people and their parents are left on their own to prepare for the tests. 

Question:

How do these standardized testing problems affect you and other youth with disabilities?

My IEP [Individual Education Plan] is my educational plan. I don’t think it is fair to require a test without modifying it to my IEP goals. - High school student from Oregon 

[The test] requires good English abilities. Again, speaking from my experience with deaf individuals—many pick up English late and never establish a strong foundation in English. (I mean you have parents not finding out one’s child is deaf till later and then they try to learn sign language). I believe deaf children should be exposed to American Sign Language as early as possible since it’s a natural and unrestricted language. Of course, parents having to learn at the same time as their children only complicates matters.

I recently took the LSAT in October 2005. They would only give me written instructions and would not provide me with an interpreter. It would have been much more helpful in following what was said. I was given a copy of the written instructions as read by the moderator but sometimes I wasn’t sure which part was being read. - High school student from California 
In high school we weren’t prepared to take the SATs properly. Even in school they would baby you, and try to tell you, you won’t make it. Sometimes they try to get you to get into programs for vocational school. - High school student from New York

Nationwide, the unemployment rate for people with disabilities is over forty percent [40%], despite the fact that many have expressed the desire to work. 
 Benefit systems, such as Social Security, can limit people from working due to losing healthcare/benefits. Supreme Court rulings have limited the rights people with disabilities have under the Americans with Disabilities Act.
  Finally, society’s attitudes discriminate against people with disabilities.  What will happen to young people with disabilities who will graduate without a diploma? Is this just creating more barriers? Just thirty-two [32] years after we gained the right to an education under IDEA, we are now graduating - but without a high school diploma - or we are receiving an alternative diploma. For those of us who have passed all coursework, to merely receive a certificate of completion or other alternative diplomas is a huge defeat and severely restricts our ability to go to college or gain employment.     

They [standardized tests] hinder students with disabilities and make them less motivated to work hard if they know that one test could ruin everything for them. - High school student from California  

Question:

How do standardized tests make you feel?

The standardized testing makes me feel like I am stupid and am not worth being a productive member of society.  My mom tells me that even though I did not get my diploma that I deserved one because I did do a good job with finishing all 12 years of school.

I know that it has caused great distress in my own life knowing that I tried SO HARD to get good grades in school despite my disability and still I could not receive a Diploma.  It was like dangling a carrot in front of a rabbit without ever intending to let him eat it.  What a cruel joke. - High school student from Indiana

It doesn't work, not unless there are standardized people.  I am not standard, I am different but still smart and capable and I can be a high school graduate if you let me try. - High school student from Texas

It makes me feel under pressure because I know that if I don’t pass that I could be held back. - High school student from Texas

I don’t like being compared to others. - High school student from Pennsylvania 

I feel like I have been left behind, even though my grades are good, I can't take tests.  It isn't easy for my Mom to go to the meetings anymore to try to get me help, they make her cry and tell her to take me out of the school.  I don't want to leave the school - I want to be a Senior in High School. - High school student from Texas

I think they put a ton of pressure on a youth. Realizing when they get the test back, you are labeled if you don’t do well. - High school student from New York

I took a test all alone in a room with one adult.  It was a man and I was scared.  That was supposed to be my help. It didn't work and no one asked me how I felt about it. - High school student from Texas

One of the most common similarities between everyone who responded to the KASA questionnaire was the lack of follow-up from the school/test givers. For many teachers and students in these states, exit exams are a new undertaking. To not evaluate the testing process, how young people with disabilities felt accommodations worked, etc., is purely irresponsible.  

Question:

What do you want lawmakers to know about Standardized Testing?

… the state does not require you to graduate from high school, but if you are to get a job, even at Mc Donald’s then you must have a high school diploma. 

– High school student from New York

They do not work well. - High school student from Alabama

It does not work for everyone.  That is like giving everyone the same blood pressure pill for hypertension, or giving everyone the same amount of insulin for every diabetic person.  Sounds ludicrous when you look at it from a medical standpoint, doesn't it?  How can you expect to shove every child into the same category and expect them all to do at least average or better?  It just doesn't work that way. …took away my chance to make some sort of a difference in my life and society as a whole.  I can't even get a decent paying job without a Diploma or go back to school [College] if I wanted to. - High school student from Indiana  

I was specifically told that I could not have any kind of help, tutoring, or someone to read the questions to me so that I would have a chance to choose the correct answer.  Instead, because I did not get the help I needed for my "DISABILITY", I ultimately failed the ISTEP Testing and was not able to receive a DIPLOMA even though I went through all 12 grades and maintained a "B" average in the learning disabled class. - High school student from Indiana 

When taking the SAT.  My testing [disability assessment testing] was not updated.  I don't think I am going to get cured from dyslexia, ADHD [Attention deficit hyperactivity disorder] and CP [Cerebral Palsy].  Why do we have to pay $1000 plus every two years in order to keep extended testing times?

I just wanted extended testing but in order to get it my parents would have to pay $1000+ in order to have me retested to show I still have the same conditions I had since I was born. Louisiana isn't doing anything about it.  I think it is a joke because our state seems to laugh it off.  The local school system won't even test me for educational problems even though we all know they are there and I am not alone.  They refuse to test for dyslexia because if it is diagnosed by them then by law they are supposed to provide help.  If they don't identify it then they don't have to provide help.  There is no incentive to identify it at all. They [standardized tests] aren't serving their intended purpose and are hurting far more than they are helping. - High school student from Louisiana

Money to go to education – most lawmakers don’t really understand what kids in resource [special education] go through. They need to know that we have rights and should be able to use our accommodations. They need to know how we feel. We should be able to go to college- we are smart just in different ways. - High school student from Utah

Standardized testing fails to take into account variation within an educational curriculum. Some towns do not offer honors or advanced placement courses that deal with material on standardized tests. In other cases, they fail to properly account for different learning techniques. As an example, some students are simply not good at multiple choice and deductive reasoning, but excel at artistic expression and essay construction. …testing needs to be dealt with as a limited part of education. Although standardized test scores are a good way to measure comparative success, especially by one student increasing their knowledge over the years, classroom grades and other factors need to be considered as well. - High school student from Connecticut 

Since there is so much emphasis on them [standardized tests], all students need to be getting the accommodations they need.  The laws need to be enforced. - High school student from New York 

Question:

What can be done to make standardized testing better?

Personally I think they should be thrown out but since no one is going to do that, tests should not be one size fits all and should be designed for the test taker. – High school student from Louisiana 

One main area which received a lot of suggestions was access to accommodation information. This includes preparation for the test being included in the IEP (Individual Education Plan) with enough time to prepare. Other common suggestions were the need for more teachers and programs to prepare for the exit exam, having classroom grades balanced with the test and/or different kinds of tests such as adapted standardized tests. These adapted tests could be designed to fit the learning style of the student, and their measurements would be just as meaningful as an exit exam. 


Students identified many different accommodations they used for tests.  Below is a list of accommodations that youth who responded to the survey named. We encourage the Department of Education to conduct a survey of students with disabilities who use accommodations as to what they use and how it helps them complete their work. This could provide very helpful information when putting into action our recommendation of creating a central place for young people to find legal rights, what accommodations they are allowed to use on high school exit exams, how to file complaints and the appeal process. To make sure the accommodations named are fair, students, parents and special education personnel should be involved in putting together an appropriate accommodations list.  

Suggested accommodations for taking standardized tests as given by survey responders:

· Readers – [a person to read the test aloud to the student]

· American Sign Language Interpreters or have the test given in American Sign Language

· Writers – [a person to write what the student says]

· Spell check

· Calculator

· Enlarging images on test [like maps or mathematical images]  

· Large print – [larger text font]

· Type answers to test on a computer instead of hand-writing them

· Relaxation exercises before the test 

· Extended time - Many students cited needing extended time that should be determined by their needs. For example: a blind student said: “It can be unfair to those individuals needing extra time. The time increments which decide extra time are not objectively determined; e.g., having only double time to interpret a complex tactile graphic of an alcohol molecule. For blind students, interpreting tactile diagrams or working with a large group of numbers in a linear format takes time just to get the information and process it. That decreases answering time to questions.” For many deaf individuals who are not strong in English—“they need extra time to do the reading. This would enable them to sign out questions to themselves.” Many students with physical disabilities and learning disabilities also cited using extended time for writing or reading. 

· Needing a table instead of a desk that a wheelchair can fit under

· Assistive technology/Access to technology [for example, computer software to read what is on the screen, to write what the student says, etc.]  

Some other key recommendations from youth on how to improve test accessibility and knowledge of rights are:

· More teachers hired to accommodate children with special needs [disabilities] in whatever areas of learning it may be. - High school student from New York 

· Maybe start programs to help children be prepared for the test.- High school student from New York 

· Tests need to be designed with enough flexibility in them to accommodate for disabled students who type their essays or require additional times. - High school student from Connecticut  

· Exemptions or substitute tests should be given to those in special education if they have not covered the material on the test. Logically, students with disabilities need alternatives if they simply never learned the test’s content. - Student from Connecticut

· Reactions in response to test scores should also be balanced with other forms of data collection. Attempt to establish norm groups [group norms] for people with disabilities, add “testing of the limits” where teaching and flexibility can be added during the testing session to account for differences in performance and methods of test completion for people with disabilities. - High school student from Florida

· We should be able to find out the results of the test much sooner so we have time to prepare for the next chance we have to take it. Or the tests need to be far enough apart so once we find out our results we have enough time to study before the next chance to take the test. - High school student from Utah  

· Sometimes they close your IEP and you don’t know what accommodations you can have. IEP’s should be open so you know what accommodations you can advocate for [on the exit exam]. - High school student from Iowa   

· There should be an appeal process for denial of accommodations for each state that requires students to pass an exit exam. - High school student from Arizona

What young people with disabilities want done about standardized tests and exit exams 

Key suggestions for change:

· Create a central place for young people to learn about their legal rights, what accommodations they are allowed to use on high school exit exams, and how to file complaints and the appeal process. 

· Increase funding for Special Education and support staff.

· Design tests to show the student’s knowledge, not how the student’s disability affects how they can take a test.

· Include preparation time, written into the student’s Individual Education Plan [IEP], for students with disabilities to prepare for the test [4-6 years].

· Convene Congressional panels and hearings on this new class of high school graduates with “Certificates of Achievement” or other alternative diplomas, to see if they can move forward into job markets or college programs requiring high school diplomas. Invite young people to speak as expert witnesses.

· Ensure that political or administrative reasons must not override the rights of students with disabilities in taking exit exams and having their scores included in the school’s performance.

· Develop a meaningful alternative test or create different kinds of assessments that can be an option for the student. This must include that the decision to take the test be made by the student and the student’s allies.

· Guarantee that students are tested on what they are taught.

Our Challenge to the Reader 
In researching this topic, it was surprising to find an incredible amount of information and documentation on the ineffectiveness of standardized testing to measure learning. Yet, despite all of this research, school administrators are using standardized testing as a tool for student and school accountability. This focus on standardized testing makes the disabled student an obstacle for many schools because the nature of disability culture is interdependence, accommodation and creativity, which does not go well with standardized tests. The result of these values often leads us to be ignored and silenced. 

We are speaking out about our futures and our hopes and dreams. We offer creative solutions like a flexible testing design and having test scores be balanced with other forms of data collection. We are telling lawmakers to increase money to education and to enforce the laws which protect our rights. We are reminders that not everyone learns the same way, that to get a job or to go to college we must have a high school diploma. We want to make a difference in our own lives and in society. 

What is sacrificed by ignoring our response to what affects us? How does this impact our access to life choices? We, youth with disabilities, challenge you, to listen and act as allies in creating change. 

The test is designed to show students how well they will do in college and because it cannot possibly take in consideration the student’s work ethic and drive, it is impossible for it to be accurate. In the end, determination is what makes people succeed, not numbers and facts. - High school student from North Carolina 

Endnotes

Through my own research I found a website that said they had to legally give me rights. On my fifth and last time [taking the exit exam test] I found out I could have accommodations. - High school student from Utah





Most students described frustration in locating information about what accommodations were available for them. 





One key solution would be a central place for young people to find legal rights, what accommodations they are allowed to use on high school exit exams, how to file complaints and the appeal process.





Because each state has a different test and different requirements, there could be a federal one-stop website/phone number to find out information about the requirements of each state. As of this writing, independent organizations such as the National Center on Educational Outcomes are trying to offer basic state accommodations rules, but they cannot require states to provide this information nor do they assist in anything besides research or sharing information.  














You should make sure needs are met before forcing someone to take it.  -Junior high school student from Pennsylvania 





[The exit exam]…puts students with disabilities in a position where they can fail no matter how hard they try or how hard they work.  It punishes them for having disabilities and not learning a particular way.  It undermines the classroom success that they work hard to achieve with one single test, on one single day. – High school student from California  





It is as if I am being defined by a test score. – High school student from Louisiana 








Key suggestions for change are:





Create a central place for young people to learn their legal rights, what accommodations they are allowed to use on high school exit exams, how to file complaints and the appeal process. 


Increase funding for Special Education and support staff.


Design tests to show the student’s knowledge, not how the student’s disability affects how they can take a test.


Include preparation time, written into the student’s Individual Education Plan [IEP], for students with disabilities to prepare for the test [4-6 years].


Convene Congressional panels and hearings on this new class of high school graduates with Certificates of Achievement or other alternative diplomas to asses if they are moving forward into job markets or college programs requiring high school diplomas. Invite young people to speak as expert witnesses.


Ensure that political or administrative reasons must not override the rights of students with disabilities in taking exit exams and having their scores included in the school’s performance.


Develop a meaningful alternative test or create different kinds of assessments that can be an option for the student. This must include the decision to take the test by the student and the student’s allies.


Guarantee that students are tested on what they are taught.
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Appendix A: KASA Questionnaire 


[Put together by youth with disabilities for other youth with disabilities to answer]





Questions to answer for Kids As Self Advocates [KASA] White Paper on standardized testing:





Purpose- KASA wants to write a position paper [white paper] on the challenges of standardized testing. 


We chose this topic for our first white paper because it seemed to bring up a lot of thoughts and opinions for KASA youth when it was brought up on calls or at our in-person meeting.


We are counting on you all to continue sharing these thoughts/opinions by answering these questions.





When we talk about “standardized testing” we are talking about tests that you take where your score is based on how everyone else scored, not by a grade that the teacher gives you. Some examples of this are the SATs, tests given by the state to see where you rank compared to other people in your grade, in your state, or some tests that are given to seniors to graduate. You can use other experiences of taking tests to answer the questions, but if you can, please try to talk about your experiences with taking standardized tests. 





Remember, these are questions the Task Force came up with to try and talk about their experiences with this issue. If you can not answer a question, or do not have an example, that’s ok. Share what you can.


As always, if you need support or have questions, please call Naomi at 520-881-4672 or email at:naomiortiz01@msn.com.   


------------------------------------------------------------------------------------------


Your Name:


What state you live in: 


Best way to contact you if we need to ask follow up questions [this can be a phone number, email, etc]: 





Introduction to the issue – standardized testing





Does your state require, say that you must, pass a test to graduate from high school? 





What do you think about standardized testing as it relates to youth with disabilities?





Why this is an issue for youth with disabilities





What do you think the problems with standardized testing are?


What is hard about taking standardized tests? 





Talk about a time when you did not get the accommodations you needed to take a test. 





Describe a time when you tried to get accommodations you needed and they couldn’t provide it or the person responsible was not able to meet the accommodation needs. 





When you did receive some kind of accommodation to take a test, did you have a chance to explain how it helped, or did not help? Did anyone evaluate [check and see] how it went?





Describe how standardized testing makes you feel. 





Solutions, Ideas 





What can be changed to make taking standardized tests better?





Describe some ways you have dealt with taking standardized tests that have worked for you. 





A time when I got the testing accommodations I needed was when…





How did you find out about different kinds of accommodations available to you? 





What do you want lawmakers to know about standardized testing?





Are there any other ideas or ways you have dealt with testing that might help other youth with disabilities across the country? 





Anything else you would like to say? 





Please share these questions with other youth with disabilities who you know would like to respond!!
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